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THE NEW ORLEANS MODEL FOR PARENT-INFANT EDUCATIOII

Melba Rabinowitz
New Orleans Parent Child Developmental Center

Anyone who has been involved in thinking through and organizing
curriculum will understand the dilemma we were faced with when we
set about our curriculum building. One is forced to make assump-
tions about the human organism and how it learns. What should be
induced? What should be omitted? What content, attitudes and
Xalues are most important? Any educational program makes many
assumptions that are usually subtle or even unknown to the teachers
who implement them.

Unfortunately, during the past ten years, volumes of research
information in child development have been accumulated, but little
information has accumulated in regards to educating parents. Should
parent.teaching scssions be activity based, for instance, demonstrating
the development of object permancnce or imitation? Or should they
offer more general child development information such as feeding,
child management, family health and family rclationshipsé Should
there be teaching scssions at all? Perhaps the "Educator" and
mother should simply chat informally with no specific content in mind.

It has alécady been stated that the purpose of the New O;lcans
P.C.D.C. program is to collcet data regardins the issues a2boave. For
this recason, it becomes very important Ehat the philosophy and goals

of the program be articulated. ZEven though the sclected approach may

be in error, at least important information will have been contributcad

El{lC |
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and the "science" of human education can progress. There are
several infant and/or infant-parent cducation programs being im-
plemented across the country. It is important to distinguish the
important characteristics and assumptions about cach model. '"Opera-
tional definitions'" of the parent cducation model allows persons in-
tercstaed in réplication-an.opportunity to sclect models from models
that scem in keeping with their own goals. Pooling such expericnces
allows sclection of methods that scem most effective for accomplish-
ing a particular sect of goals.

In the opceration of a program, hundrads of assumpfinns are
nutomatically.implemented daily. [t would be a tedious task indeed
to attempt to isolate all variables and all assumptions. However,
the more articulated the philosophy, the more likely it is to be
implemented. It serves as a frame of refcrence for decision-making
in terms of staff organization, staff training, cven staff hiring,
and the choices of acaching materials and spccific content. This
becomes the sccond reason a statement of philosophy is nececssary.

The assumptions for our Parcnt-Infant Education program are
divided into categorics, those dealing with philosophy of parent:

cducation and those related to methods of parent cducation.

ASSUMPTIONS RELATING TO CONTENT

1. Some parcnts_have styles which negatively influence their child's

development or a particular aspect of his development. The role of

ERIC
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the educator is to help parents gain an understanding of how certain
childrecaring practices can hinder the child's devclonment. Although
the reason the P.C.D.C. was conceptualized and funded for this pur-
pose, there is continual debatec about the role of educational pro-
grams planned Ffor the cultural minority. This debate began on whather
or nct language programs for preschool children should be a differcuce
or deficit model and extends to the fear that the middle class psy-
chelogist will imposc his values of childrecaring on parents who have
different values and cultural commﬁnities.

We fecel that children need certain cnvironmental crntingencies

iy ‘
in order to recach ovtimal development, physically, socially, emotion-

aily and intellectually. Our purposc is to teach parents how to
identify these important contingencies and help them organize their

environment in order to provide them if they want to. This type of

informatinn has been available to some parents for yecars in the form
of college child development courses, parent cducation, toddler
preschool programs, and of course, personal counscling. For example,
cooperative nursery schools, developed for parent education, numbered
five thousand in 1967.1 Many Y.W.C.A.s have sponsored courses in
"The New Bdby” for fifteen yecars. Both of these programs have been

primarily available only to middle class and upper class parents.

1Knthcrinc Whiteside Taylor, Parents and Children Learn Together.
Ohio: Columbia University Press. 1968.
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In this respect, we . fecdl our role is an Activc rather than
passive one. Here is an cxample., Our staff viewed a vidco scssion of
another infant program. It showcd a mother and teaclier in a discussion
vhile the young infznt, perhaps four months, sat hunched in a walker.
Our staff asked if the teacher would include discussion of using the
walker. The reply was that the teacher would not, that the teacher's
role was to interfere as little as possible in the mother's own
parenting style, so as to insure the mother's scli-confidence and
the preservation of her stvle and culture.

In contrast, the role of our P.C.D.C. educator is to actively
demonstrate the relationships between present parcenting and the child's
later development.. Aboui overy six swaeckg; Our curriculum inclddes a
discussion of motor development and ways of optimally stimulating that
developmeni. A discussion -focuseéd on use of walkers (pros and cons
concéfﬁiﬁg“ﬂhat'aées benefit best from walker-type practice; amouni of
time felt to be optime’, etc.) is included.

Here is another cxample. Most parcnts want their infants to be
able to manage a spoon as soon as possible, *to do things for him-
sclf." However, some mothers cut the nipple larger and larger until,
at ninc months, the child is still taking solids exclusively f;om a
bottle. The outcome 1s obvious. At cleven months, this child carn~
not handle a spoon. Veronica practically feeds hersclf at eleven

months because her mother started fceding her gradually and allowed

her to get more cereal on the bib and the mother's dress :than down her
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gullet. The firSt child is nagged by her mothewr, "Look at Veronica.
She can feed herself. How come you can't do that? You're just lazy."
Should the cducator cvade the topic of feeding since it is so
closgly fclatcd to cultural practices and valucs? Wé beliecve -
certaialy not. The educator's role is to hiclp parents gain an un-
derstanding of how daily management can aid or hinder acvelopment
toward her own goal., This type of rcflection process is éne of the
important purposes of the New Orleans Model for Parent Education. We
do, however, attempt to provide this type of information through
video and films of contrasting fceding patterns over a long periced of
time, rathcf than the educator simply telling tha ﬁothcr "how to do it' -
so it does.indecd become the mother's choice.
Here is ﬁnother cxample., Both the parent and cducator hope for
a clever, functioning, brightvchild who can cope with'clémcntary
school to good advantage. However, at age three months, the mother
feels the child should be exposed to 16ts of noise. She keeps the

television and radio on all day so her infant can get used to noise

(}:}_ and be able to slecep through noise without being distressed. Of
cg(% '
» coursc, the infant does sleep well cven at our busy center. The

mother is very proud of her child, but the educator is concerncd that
if the child is not provided relevant stimuli, she may “tune out' the
relevant sounds she nécds in‘ordcr to dcvélop language. The educator
attempts to worl %rom the long range goal that both she and the

mother have in common - involving the mother in learning about the

ERIC
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process of language development, However, with language devclopment,
which is accumulative and yields results only after scveral years,

it is often difficult for thé mother to belicvclthnt such a c=usc-
efscct relationship exists., The cducator's task is complicated and

difficult, (This will be discussed later in this paper).

2. Parents nced a _pgeneral base of child-rearing information in order

to make informed choices about their own practices, Most parcnts make
choices about child rearing based on their family cxpericnccs plus:
the knowledge and information they have accurmlated. The parents in our
program arc no different in this respect., The more knowledge a parent
has, thg more informed his choices can be. They do, however, often
have less exposufc to different points of view about child rearing.
Thus, our first goal is to give ?nowledgc and the skills that relate
to that knowledgc; |

We belicve that cducators should rospect the choices and deci-
sions parents make in relation to their children; it is the righ% of
parents to have that choice. At the same time, the cducator can pre-
gsent @ different point of view and can illustrate, for example, that
punishing a child for toilct accidents doesn't necessarily lcad to more
independently trained children, while it may indeed lead to other
negative aspccts of development. in assumptiop often made by the \
rcader at this point, and sometimes by the teacher, is that to pro-
sont a different point of view means that the eduéator tells the

mother '"what to do and what not to do.'" This is not inherent in this
assumpcion, as will be discussed later under the methods' section.

ERIC
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We belicve that this attempt to tecach and cmphasize all aspects
of the child's development is onc of the more unique aspects of our
prdgram. If one thinks of such well-known programs as the Ypsilanti
Demonstration Infant Projgct, the Ira Gordon Program for Early
Intellcctual Development and the Phyllis Levenstein Toy Demon stra-
tion Project, onc can casily contrast the conterit. "The New Orleans
Modal places a great deal of emphasis on rélationships, management aad
cgo development, TFor cxamplc{ﬁour model includes Fopics such as
fear, separﬁtion, crying and igs development: into‘languagc, as well
as the more popular cognitive stimulation topics. We also present
toilet training even in the infant program. We have had two mothers
thus far who have begun toilet training prior to four months of age.

Dcaliﬁg with broader child develonment bascd curriculum is a

great deal more difficult, in our estimation, than a demonstration

with a mother and child to teach the child to watch for a falling

object or a discussion of how a toy can facilitate learning new words.
Anyonc who has tried to work with child-rcaring techniques and styles
on a long range basis recognizes the complexity of the task we have
set fo; ours2lves in the New Orleans Model. Howcvcr, we feel if the

child is to have a sustained family support for his growth and de-

vclepment, changes in parent attitudes and techniques must occur.

It may take longer for parents to take on new parenting styles than
for them to provide play activities with the child, but hopefully
once the parent's focus has been revised to a child center approach,

this will bring about sustained and long range recsults.
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However, we may well have tackled an impossible task - that of
attempting to tcach everything in parenting and conscquently teach
nothing well., If our model is not successful, we will have to examire
this assumption carefully. The important task nt this point.is to:
state the assumption as carcfully as possible, set about the job of
pafcnt education end try to find the answers to these and oﬁhcr im-

portant queastions.

3. Parcnts who understand undeorlying princinles of humen development,

such as tho role of reinforcement, curiosity and imitation, trnst and

attachment in learning, will be more likely to usc thesc forcos to

support growth and learning. The previous assumptions define wide

paramcters for the content, and these assumptions relate to depth and
complexity of the content. ﬁc feel that our content must go beyond
guidcs,_advice suchi as that scen in many leaflets and parphlets on .
parcnfing. Our content must speak te the issues of how children
learn. Often little pieces of advice and information are given to
porents without their being related to the basic psychological force:

r

of human development,

The ¥ew Orleans Model makes a conscicus effort to teach and
usc psychological statcments as they are derived from Piaget's theory

and social learning theory. (Reafercneces are made elsewhere as to the

relovant theories and literature). It is felt that parents who understand
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nd manage these forccs‘hnvc the basic informati-n nccessary for appre-
ciating behavior and deriving their own formulas and gencralizations
for cffectively managing and controlling bchavior, no matter what a=ze
the child. 1In other words, if 2 parent appreciates curiosity as an
innate drive that lecads to survival and learning, rather than innate
cvil which must be punished, hopefully, he will be more motivated

to find ways of dealing with curiosity constructively. Similnrly,
she may look for boredom or lack of reinfarcerment as causcs of nisha-
havior (even in her older children) and attempt to change these con-
ditions.

This experimental approach regarding depth of content is another
unique aspect of the New Orlecans Model. Are such presentations really
necessary? Are they too confusing and difficult? Arc parents over-
whelmed and bewildered to the extent that they cling to old ways and
don't fcel confident trying ncw informatiop and tcchniques? Or are
they more confident because they can analyze behavior and no longer
have to depend on the educator or tcac@enﬂ?of"give adVi;e"? These
arc questions that will be asked (and hopefully answered) by the New

Orleans Model during the next few vears.

4, Adults (and children also, for that matter) learn best in a

supportive, self-respecting rclationship with others. This assump-

tion rclates to beth conteat and method because it implies that the

relationship and identification between the educator and parent is

Pl

more . important than the content. Approaches across the country
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range from total emphasis on content to total cmphasis on the rnla-
tionship with no content. Finding the balancé’is the most .Important
aspect of any 5arcnt education prograom and probably the one we
(psychologists, educators, etc.) know least about. It is very dif-
ficult to train educational staff to deal with child-recaring topics
with the delicacy they deserve. It is not clear that professionals
can deal with these topics as delicatgly as they deserve either. Wec
certainly are all short 6f the ideal in ocur daily interactions with
parents. Educators and sometimes supervisor's are frequently critical
of a parent's way of doing things, even though our stated focps is to
do nothing that will alienate the mother or cause a strain in the
relationship. It may not be possible for an educator to maintain 2
giving, mutually respectful relationship with a parent, while at the
same time giving new information that is in conflict with the parent's
present child-caring styles. After all, how a person carcs for his
children is a reflcction of his culture, his values and is often a
balloon that carefully surrounds his ego.

I 2m sure the reader will be interested in fol%owing our pro-
grAm through these difficult years while we are making an effort to
establish che important balance between the educator-parent relation-
ship and the content that it must also embrace. If we can develop
prospective and insight with the New Orleans Model, then we will

have indecd made a contribution to the field of parent education.

ERIC
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ASSUMPTIONS RELATING TO METHODS OF PARENT EDUCATION

1. The P.C.D.C. curriculum for parents includes all "the expericnces

the parent has that are associated with the center. Ivery expericnce

the parent has effects her behavior, attitudes and understanding in
a positive or negative dircction. Although the complexitics and in-
tricacics of "running a store' hinder us from implomenting the idea,
we rceognize and concentrate our cnergies toward dealing with and
controllin® as much as possible the parent's total experience in the
center, wihiich is our definition of the parent education curriculum.
In other words. importance must be given to whether the building is
alwayé hot or uncomfortable, whether thcltranspor ation drivers and
home visitors are punctual, the informal grectings and rcmarks spoken
directly or overhcard by the parcnts and the preparation of thel
building. All of these things influence the mother's perception of
herself and her child. 1In mahy cases, these scecwingly unimportant -
incidents may well outweigh the formal teaching in term: of in- -
fluencing the mother's sclf-csteem and self-confidence.

By developing a system for describing, monitering and controlling
the muihers' expericnces related to the center, wc hope to be able
to establish thoir relative influcnce, iu terms of the mothers'

lecarning. These measures arc discussed clsewhere as process mcasurcs.

2. Parents lcarn through obscerving models of adult-child intcraction

styles. Modeling is the most powerful tool available for changing
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techniques and attigudes. Social learning theorists report that
persons observing a model usually take on ''chunks” of bchavior seg-
ments in entirety, rather than discrete, independent responses. The
New Orleans Model includes both formal modeling in teaching sessions
aﬁl.iniormal medeling throughout the building. Educators inodel
attitudes and practices in child care throughout the day that they
hope mothers will imitate. For cxample, household pots and pans are
kept on low shelves for crawling, cxploring infani's. Homemadc mobiles
hang over cribs; toy pockets arc attached to sides of cribs. The
child's daily program is planned around particular cctivities we wish
to decmonstrate for parents. TFor cxample, if feeding is the topic

for discussion, parents observe and participate in the child's regular
feeding activities. Obscrvations have been developed to observe
cducational staff for the identicnl caretaking behaviors that home
obsecrvers look for in mother's behavior.

Care is provided for siblings asg well as target children.
Theoretically, there were no funds available for this care; yet, it
was felt that model carctaking must be available to these children
as well as target children. If, indced, an hourly untrained baby-
sitter were hired, it is vcfy likely that she may show child manage-

ment techniques that are in conflict with those taught in parent

cducation sessions. In such casecs, the parents would be more likely

to imitate the more fomiliar techniques as spanking and scolding,

instead of the ncwer.
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Our formal modeling takes place as we demonstrate activitices
with the infant; then the mother is asked to imitate the model. Demon-
strations such as rcading bookslto children and allowing them to handlc
books, etc., arc carried out; then parents arc asked to work with theix
own chiid in this activity. The educator works individually with the
|

mother to cxpand and reinforce her techniques, Parcnts often view
themselves on the video in zuch demonstrations. The educator keéps
records of the parents participation in the demonstration-modeling

situations., 1In the futurc, it is hoped video taves of parent models,

coping with children in their own home can be developed.

3. Parcents who have participated in discussing and domonstrations on

management of children in a varicty of situations will be better able

their children. It is felt that the more realistic the managoement

and carctaking situation is portrayed, the more likely the mother
will bo able to duplicate that behavior. Tor cxample, in our
program, parcnes actuaily bathe, diapcr and feed infants. The em-~
phasis is mnre on interaction with ;nfant and language modeling
rather than techniques. They role play parcental reactions in such
situations as a young toédlcr who turned over the mop bucket when

liis mothex went to answer the telephone. (Sec TLedet & Rabinowitz),
They usc their own childraen to illustrate positive management situa-
tions such as how to prepare a child for separation (going out); they

role play negative (or punitive) management situations.
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It is onec accomplishment to cnable parents to sit and play a
game with a child which teaches him'objcct permancnce or space rela-
tionships, and quite another to aid her in dealing with a caged
1ion cub on the move.....toward the telephone, the television, the
chest of drawers or the toilet. During each learning cmphasis, great
carc is taken to provide expericnces which approximate as closely as
possible the mothar's own home situationm., During subsequent discus-
sions on curiosity and language, the rcader will sce how the parcnts
go to the grocery store with their youngsters (infant plus siblings)
to help her learn to manage a realistic shopping situation.

Intellectual (knewing what to do) and cmotional, practical coﬁ-
trol are two different matters. Any parent who has an active infant
or toddler has lost his cool on more than onec occasion. Rchearsal
of situations that arc likely to occur is more likely to enable the
mother to cope with them calmly and constructively.

The practical type approach to dcaling with child behavior has
long been the focus of many ﬁnrcnt oducaticn programs f£or preschool
children and their parents.

With infant programs, howecver, this type of cmphasis is often
forfcited for an cmphasis on activities and games that foéter in-
tellectual development. Our model attempts to incorporate csgnitive
activitices into daily carctaking situations. The éxtcnt to which we
arc crecative in doing this will perhaps be the extent to which we can
be effective in ecnabling parents to provide optimal learning envirnnments

for theiir young children.
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4., Adults lcarn thicugh experience, repetition and practice. Adults,

like children, learn through doing. It is the role of the cducator to

provide this repctition and practice in a variety of ways so the parent
will remain involved and interested. If there is some dramatic, -magic
presentation vhat will immediately cause sclf-insights and new convic-
tions, we have not yet discovered it. Rather, wea believe that humon
beings learn from consistent information being cffered in a variety

of ways and cenabling them te actively participate, such as making toyvs,
talking with their infents, writing songs and pocms, playing television
quiz show games and taking field trips and shopping trips.

Visitors are vften surprised at how simple and repetitious ouxr
parent education lessous are, TFor cxample, in the series on language
developnent, first a teacher role-played going to the grocery store in
the classroom, with grocery cart, infant, groccries, ctec., while
parents usecd an observation sheet of responses toilook for. Parents
and cducators than went to the store with infant and siblings; the
educator took slides that were shown at the ' next scssion. Mothers
discussed observation of their own infant and then discussed other
places they could use as learning situations for their infants and
toddlers. This took about four sessions or twe wecks.

Some of the tcchniqnus and methods we have tried have been unin-
teresting to parenté. Both tcachers and parents cvaluate the activi-
ties and they rate the activities .uey liked most. Hopefully, this
type of information will be helpful to others who are making decisions

about parent education activitics.
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One of the most successful ways of providing practice has been
role-play; our most successful way of providing repetition of con-
tent has been through crossword puz=les, television quiz type games,

and . other related activitices.

5. Lis o parent's lanpguage and vocabulary develops, the parent will

becyna more dindependent in sceking child development information on

hcw ovn, We beliceve that the more capable the parent is, in termﬁ cf
the written materials, the more articulate she becomes about child
behavior; the more cquipped she will be to scek information inde-
pendently from rcading magazines, talking with her pediatrician, etc.
Our gonl is to begin at a very simple level and, over the three-year
period, gradually enable parents to incrcase their language skills.
Within our model, we use written matcrials for this purposc., The
infant responsc shects, for example, the poems, puzzles, cartoons,
crossword games, arc all ways we work with the written word. The
cducator is the interpreter; we do not expect mothers to recad the
materinls or use them alone in the begirning. The educator will ask
Ler to look over, perhaps, 2 cartoon; they will talk about it when
the mother returns. If one scans our materials, one will find that
the mother's task moves from circling responses during the first two
nonths, to filling in a- few blanks in six mgnths. By the second year,
the mother pretends she is a reporter and givcs 2 runaing (short)
account of the child's activities. Still, the educator works side by
side with the mother; her level of expectation depend:s on the mother's

skill level.
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Ve aiso play language games., specifically designed to increase
the mother's vocabulary. The mothers are aware of the purpose of
them; they enjoy them and ask to play them more often. During the
second half of the first year, parents begin to prepare presentatidhs.
They report in their small group by rcading short articles or paragraphs.,

They like to learn new words like "reinforccment'" and "euriosity,"

"ruditory," etc., and have heard them used on ttlevision or Iiuw thaiss
pediatrician since they are acquainted with ther.

This at:templt to integrate general vocabulary and reading en-
richment intv the child development materials is a unique aspect of
our materials, Some programs develop reading materials for parents but
they are usually written at the same level throughout; they do not re-
present a gradually increased level of difficulty, over the length of
enrollment in the program. Our materials are certainly not refined in
this respect. We believe this approach o be exciiing but we have
certainly not exploited all possibilities, in terms of presentation;
we have some wmaterials that are too difficult; some that are perhaps
too easy. Ue have not evaluated the materials closely enough in this
ctesnect., Some have not been revised even though staff have evaluated
tteom, Ve are aware that presenting the wrong written materials in the
wroag way could negatively influence the mothers' response to the in-
formation it contains. We do fecl, however, that if our program goal
is to enable parents to function independently in their community, then
this is a necessary part of their preparations and cxperiences wifh us.
We do hope, as we are able to continue to prepare and revise materials,
hat we will have materials that will be useful to other programs which

O

[ERJ!: are also intercsted in upgrading general education skills.
P iz



O

ERIC

Aruitoxt provided by Eic:

SUMMARY Page 18

N

The New Orleans Uodel for Parent-Infant Rducation is complex, as

are most learning situations for adults. The model attempts to

N

accomodate individual persénalities and levels of competences; at
the same time, promoting a productive group interchange.

The assumpiions are stated with the full lenowledge that they
may be inadequate or totally in error. However, thcj represent our
best experiences and krowledges at this time. They arc our frame of
rcference, our beliefs, our philosophy. They will certainly be revised
as we bocome more sensiitive to our task and more ski&ied at recog-
nizing our shortcomings.” MNonetheless, we hope it will be helpful to
other poychologists and educators to share ithem at this time.

Several refercnces have becn made Lo program ronitoring in the
previous discussién. This is ceftainly an important aspect of im-
plementing any program. Ue mpst be certain that the statced philosophy

is indced implemented. A discussion of "Monitoring the Model" {to be

developed) will prescni: these issues "in a later section.



